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Early in the life of my dooryard garden, a local butterfly expert explained to me that, “If you plant a butterfly garden, don’t worry, the butterflies will come.”  I can confirm to you, now years later, that they do come, and they appear right away.  I have learned strategies to teach the language arts from academic scholars and professional teachers; I now need to be able to condense those ingredients for successful reading experiences into activities that students will enter. Again, I trust if the materials are presented logically, and taught, practiced, and learned, that, once again, the butterflies will come.


The thematic approach will utilize ecocritical theories in the language arts for development of environmental stewards, in light of Manatee County’s Vision goals:  A seven-month public involvement program to guide development and growth which lists maintenance of the community as “Green” and “Beautiful” as their top two published priorities.
  


Ecological concepts developed with science, but they originated and evolved from deep associations with nature.  Carl Jung researched the tree as symbol and metaphor through its medieval origins, reporting his studies in the work “The Philosophical Tree.” In order to determine its archetypal origin, Jung suggests that the “investigator must turn back to those periods in human history when symbol formation still went on unimpeded, that is, when there was still no epistemological criticism of the formation of images, and when, in consequence, facts that in themselves were unknown could be expressed in definite visual form.  The period of this kind closest to us is that of medieval natural philosophy, which reached its zenith in the seventeenth century, and in the eighteenth century gradually left the field to science… Here, as in a reservoir, were collected the most enduring and the most important mythologems of the ancient world.”

Jung elucidates the tree symbols through sixteenth century writers, such as Uno Holmberg, “who wrote a comprehensive study of the tree of life, ‘mankind’s most magnificent legend’, confirming that the tree occupies a central position in mythology and is so widespread that its ramifications are to be found everywhere.”

In “The Philosophical Tree,” Jung first presents modern tree symbols and then the historical background:   

Like all archetypal symbols, the symbol of the tree has undergone a development of meaning in the course of the centuries.  It is far removed from the original meaning of the shamanistic tree, even though certain basic features prove to be unalterable.  The psychoid form underlying any archetypal image retains its character at all stages of development, though empirically it is capable of endless variations.  The outward form of the tree may change in the course of time, but the richness and vitality of a symbol are expressed more in its change of meaning.  The aspect of meaning is therefore essential to the phenomenology of the tree symbol.  Taken on average, the commonest associations to its meaning are growth, life, unfolding of form in a physical and spiritual sense, development, growth from below upwards and from above downwards, the maternal aspect (protection, shade, shelter, nourishing fruits, source of life, solidity, permanence, firm-rootedness, but also being ‘rooted to the spot’), old age, personality, and finally death and rebirth. (274)

Indeed, in ancient mythology “In,the dream of Nebuchadnezzar the king himself is a tree.  There is a very ancient, indeed primitive idea that the tree actually represents the life of a man; for instance, a tree is planted at the birth of a child, and its and the child’s fates are identical.  ‘Therefore the tree is the image and mirror of our condition.’”(273)

In Jung’s essay “Answer to Job,” he discusses the idea of Sophia (goddess of Wisdom) as found in Proverbs 8:22-31.  He concludes that:

[She is] a reflection of Ishtar, the pagan city-goddess… confirmed by the detailed comparison with trees, such as the cedar, palm, terebinth (‘turpentine-tree’), olive, cypress, etc.  All these trees have from ancient times been symbols of Semitic love- and mother-goddess.  A holy tree always stood beside her altar on high places.  In the Old Testament oaks and terebinths are oracle trees.  God or angels are said to appear in or beside trees.  David consulted a mulberry-tree oracle.  The tree in Babylon represented Tammuz, the son-lover, just as it represented Osiris, Adonis, Attis, and Dionysus, the young dying gods of the Near East.  Also these symbolic attributes occur in the Song of Songs… The Beloved is like an apple-tree; she shall come down from the mountains (the cult places of the mother-goddess, ‘from the lions’ dens, from the mountains of the leopards’; her womb is ‘an orchard of pomegranates, with pleasant fruits, camphire with spikenard, spikenard and saffron, calamus and cinnamon, with all trees of frankincense, myrrh and aloes, with all the chief spices.’  Her hands ‘dropped with myrrh’ (Adonis, we may remember, was born of the myrrh).

In Keepers of Life, a curriculum guide to Native American wisdom and culture, Michael J. Caduto and Joseph Bruchac introduce some of the common associations that different cultures have made to plant life with the simple truth that “Plants are important components of art, music, ceremony, and symbolism.”
  They list some symbolic connections:   

Incas believe the sunflower is the sacred symbol of the sun god…  Native North American cultures regard the cactus as an emblem of endurance and bravery and the cattail as a symbol of peace and prosperity…  The first Abenaki people step alive from an ash tree, with hearts growing and green, each time Gluscabe, the Transormer, shoots an arrow of life into the tree… [As an international symbol, peace is offered] with an olive branch or a representing a nation with the sugar maple leaf on Canada’s flag…  Often the chosen plant symbol reveals the values of a culture or nation – something considered important enough for people to choose to identify with.  (pp. 32-33)

“It is fascinating to learn that the word Druid is derived from the Sanskrit Dru (tree, wood) and the Indo-European Wid, vid (knowledge, seeing). This leads into the symbolism of the World Tree and the Tree of Life.”
 

ADruidic sentiment surrounds the tree as sacred: "Druidry is not a religion. It's a philosophy and you can worship a God or a Goddess, it's up to you. You can be a Christian or a Moslem or anything else and still be a Druid. But while a Christian will say God made that tree, a Druid will say the energy of a creative force is in that tree."

Irish myths were probably recorded in the eighth century or earlier, possibly written by the Druids in Ogham. There are few surviving examples of Ogham because this writing early Celtic people were also passed down through the tradition of storytelling, and it was from this source that the Monks gathered their colorful tales.
 


Certainly J.R.R. Tolkien knew about the Celtic tradition, as well as Icelandic myths, and the heroic culture which he incorporated into The Hobbit and The Lord of the Rings.  Bradley Birzer, in J.R.R. Tolkien’s Sanctifying Myth, talks about some of the lessons of Tolkien’s myth:

“Tolkien’s myth calls us to embrace the sanctity of each human person and our obligation to act as faithful stewards of creation.” 
 Tolkien’s forests provide a glimpse of the enchanted land of faerie where restoration takes place in the Elven forests of Rivendell, as well as a view of the Perilous Realm within Fanghorn.  Each of these forest places provides rest and saving spirits in the form of Elves, or Tom Bombadil, or TreeBeard and the Ents.  The forest realm provides a simple metaphor for strength and rejuvenation from nature, and thereby a simple and powerful analogy for students to recognize their individual strengths through the language of history and myth:  The Classroom Forest alongside the industrial wasteland of urban industry and devastation of the natural landscape.


Andrew Light also makes a claim for Tolkien’s long perspective, which he classifies as “green time,” which “embodies a time scale attuned more to the natural world and upon which the main drama of the cycle of the story is played out… a sense of the past through which ‘nature’ sets the context for events in the present… Tolkien helps us understand the importance of nature as the foreground and background of all events of any significance to us, while at the same time encouraging our responsibility for it…  But what [Treebeard] and the other ents do is not simply care for the foreest as much as they serve as a narrative device that allows part of nature to speak for itself.”
  In Tolkien’s story, nature comes to rescue individuals as well as the peoples of Middle-earth, and that provides a structure for students to recognize and honor the natural environment as well as their own nature in managing external influences that may be represented as large or intensely threatening. 

Overview of Curriculum Design

Students will select a unique tree species on its aesthetic qualities from among a group to become the foundation for a long-term personal narrative and research writing project.

Scandinavian, African-American, and other creation myths, as well as fairytales, will be introduced.  Students will learn the short stories together in one group, and then practice the oral tradition by retelling in new small groups made up of one member from each of the prior learning groups, utilizing listening strategies. 

Students will identify  plot, setting, and character elements of the story genre.

Students will differentiate story structures between folklore tradition, legend, epic, and myth.

Students will identify animal guides and the powers which assist the protagonist across multicultural world myths to understand specific ways in which language has shaped culture.

Students will write their own creation myths according to their family ancestry, or create a fictional narrative, and choose an animal power or create a mythical guide for their own life journey.

Students will create poems utilizing various devices, such as alliteration, rhyme, jazz, et cetera, with accompanying literature to guide their use. 

Students will describe, evaluate, and expand personal preferences in listening to fiction, drama, literary nonfiction, and informational presentations.

	Genres
	Subgenres
	Texts
	Concepts andTopics
	Activity Lesson Plans

	Poetry
	Romantic
	Wordsworth

(Ecocriticism – Bakhtin)

“Trees” by Joyce Kilmer


	Pastoral

Descriptive writing
	Nature writing with objects/music

	
	American Civil War
	“Leaves of Grass” by Walt Whitman

“War is Kind” by Stephen Crane
	Free Verse

Language and Culture

Suffrage
	Poetry on culture

	
	World War I


	British:  “Dulce et Decorum Est” by Wilfred Owen

African-American:

“Time to Die” by Ray Garfield Dandridge (African-American)seph Seaman Cotter, Jr. 

“Sonnet to Negro Soldiers” by Joseph Seaman Cotter, Jr.

“The Sniper,”

short story, et al.
	Patriotism

Nationalism

Marginalization

Harlem Renaissance

Imagery

Irony

Tragedy

Jazz
	Poetry

Jazz Chants

Elegies

Obituaries for objects

	
	Vietnam War
	“A Negro Soldier’s Viet Nam Diary” by Herbert Martin
	
	Journal 

	
	Heroic epic
	Beowulf excerpts
	Anglo-Saxon

Alliteration, Elevated speech 


	Imaginary and mythic creatures, research

	
	African-American Heroes
	“Frederick Douglass” by Paul Laurence Dunbar

“The Negro Mother” by Langston Hughes

“Lineage” and “For My People” by Margaret Walker
	Elegies/odes

Harlem Renaissance


	

	
	Heroic Quest
	“The Road Not Taken” by Robert Frost

“Lineage” by Margaret Walker
	Eliciting reader emotions from images and universal themes
	Personal response

	
	Magic
	“Enchantment” by Lewis Alexander (Af-Am.)
	
	

	Fiction
	Science Fiction

& Fantasy
	The Hobbit

& Beowulf
	Medieval and heroic themes, warrior ethos

Anthropomorphosis and personification

Identity with geography
	Discussion with active listening, inferences, and relating experience to literature

Maps

Fairy tales

Creation myths

	
	Civil War
	The Red Badge of Courage by Stephen Crane
	Symbolism

Courage and fear

Ideology as social constraint
	Learning from mistakes - essay

	
	Vietnam 
	The Things They Carried by …
	“       “
	

	Mythology
	Myths
	 Gilgamesh


	Genesis/creation stories as archetypal
	Personal Myth and Genesis, ancestry, creative writing

	
	African-American Folktales
	Animal stories, esp. Ananzi the Spider

Trickster stories

The Signifying Monkey as critical theory by Henry Louis Gates, Jr.
	Oral tradition

Personal narratives
	Writing about animal and spirit powers, i.e., SEHS “Seminoles” and Detroit “Lions”, guiding symbols and personal powers

	
	Faerie
	Andrew Lang & Brothers Grimm
	Fairytales vs. Faerie, i.e., Victorian era
	Listening, taking notes, and retelling stories in groups



	Nonfiction
	Language development
	Ogham alphabet 

Popul Vuh

Tolkien’s Elven Runes

Nordic Runes


	Language development and Cultural development as interwoven
	

	
	Research Papers
	Trees

Native American Totem Poles and beliefs

Caves

Medieval weapons
	Environmental concepts vis-à-vis The Hobbit:

“Rivendell best represents living with nature, the Shire represents the agrarian use of nature, and Orthanc and Mordor represent the exploitation, domination, and, consequently, the destruction of nature” (Birzer 129).

	Research, main idea, test-taking strategies,

Essays, Critical thinking, i.e., Evaluating WWW sources

Trees as a resource

	
	Diaries/War Journals
	WWI, Wilfred Owen (p.18-19)
	
	Journals

	Film
	Multicultural
	“Hero” – Chinese

“Apocalypse Now” & Vietnam War
	Reading film:  What, how, and why?
	Narrative description of main idea with supportive details

Expository writing

Evaluating intent and “Audience”


Appendix A:  Poems

Dulce Et Decorum Est

By  Wilfred Owen

Bent double, like old beggars under sacks,

Knock-kneed, coughing like hags, we cursed through sludge,

Till on the haunting flares we turned our backs,

And towards our distant rest began to trudge.

Men marched asleep.  Many had lost their boots, 

But limped on, blood-shod.  All went lame, all blind;

Drunk with fatigue; deaf even to the hoots

Of gas-shells dropping softly behind.

Gas!  Gas!  Quick, boys! – an ecstasy of fumbling,

Fitting the clumsy helmets just in time,

But someone still was yelling out and stumbling

And floundering like a man in fire or lime. – 

Dim through the misty panes and thick green light,

As under a green sea, I saw him drowning.

In all my dreams before my helpless sight

He plunges at me, guttering, choking, drowning.

If in some smothering dreams, you too could pace

Behind the wagon that we flung him in,

And watch the white eyes writhing in his face,

His hanging face, like a devil’s sick of sin;

If you could hear, at every jolt, the blood

Come gargling from the froth-corrupted lungs,

Bitter as the cud

Of vile, incurable sores on innocent tongues, --

My friend, you would not tell with such high zest

To children ardent for some desperate glory,

The old Lie:  Dulce et decorum est

Pro patria more.

Appendix A:  Poems

A Negro Soldier’s Viet Nam Diary

By Herbert Martin (1933-  )

The day he discovered a mother and child in the river, he wrote 

They had been there a month; the water had begun to tear them apart.

The mother had not relaxed, even in death she held to her child.

I lowered my gun slowly into the water, walked away.

My stomach screamed empty, there was nothing there.

What little warm water I had would not Pilot away the mud or stench.

It was like a dead body we could not discover.

Death hangs on the rice.

The ground is watered with blood.

The land bears no fruit.

Grass is an amenity.

It is a luxury forever to notice so much as a flower, 

Or clear water in a stream.

Bullets, here, kill with the same deliberate speed that they do at home.

Fear destroys the thing it is unacquainted with.

I never want to kill again.

Do not celebrate me when and if I come home.

I step around the smallest creatures these days.

I am cautious to pray.

I am cautious to believe the day will come when we can

Take up our sharing again with deliberate speed.

Have you prayed, lately, for that?

Appendix A:  Poems
Thoughts in a Garden

by Andrew Marvell

     What wondrous life is this I lead! 

Ripe apples drop about my head; 

The luscious clusters of the vine

Upon my mouth do crush their wine; 

The nectarine and curious peach

Into my hands themselves do reach; 

Stumbling on melons, as I pass, 

Ensnared with flowers, I fall on grass. 

     Meanwhile the mind from pleasure less

Withdraws into its happiness; 

The mind, that Ocean where each kind

Does straight its own resemblance find; 

Yet it creates, transcending these, 

Far other worlds, and other seas; 

Annihilating all that's made

To a green thought in a green shade.

Annotated Bibliography of Young Adult Novels to Pair 

with J.R.R. Tolkien’s The Hobbit and The Lord of the Rings (In Progress)

Cooper, Susan.  Greenwitch.  New York:  Margaret K. McElderry Books, 1974.


This young adult novel is part of The Dark Is Rising sequence consisting of The Dark is Rising, 1974 Newbery Award Honor book, Over Sea, Under Stone, and The Grey King, winner of the 1976 Newbery Award.  “Its central theme, supported by legends from the myth-haunted West Country of England, is that of unpredictable Wild Magic of the earth, ‘a force neither of the Dark nor the Light, nor of men.’”
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� Kieron, a North-East UK Druid. <� HYPERLINK "http://www.meta-religion.com/World_Religions/celtic_druidism.htm" ��http://www.metareligion.com/World_Religions/celtic_druidism.htm�>  25 July 2004.


� Ogham alphabet. <� HYPERLINK "http://www.sacredfire.net/mythology.html" ��http://www.sacredfire.net/mythology.html�> 25 July 2004.


� Birzer, Bradley J.  J.R.R. Tolkien’s Sanctifying Myth; Understanding Middle Earth.  Wilmington, DE:  ISI Books, 2003.  (p. 137)


� Light, Andrew.  “Tolkien’s Green Time.”  The Lord of the Rings and Philosophy; One Book to Rule Them All.  Ed. by Gregory Bassham and Eric Bronson.  LaSalle, IL:  Open Court, 2003.


� Appendix A: Poems


� Birzer, Bradley J.  J.R.R. Tolkien’s Sanctifying Myth; Understanding Middle-earth.  Wilminton, DE: ISI Books, 2003.


� The Poems of Wilfred Owen.  Edited with a Memoir and Notes by Edmund Blunden.  London:  Chatto & Windus, 1963.


� “Sweet and fitting it is to die for one’s country.”








